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Introduction

Language is very important in the life. Language is a manifestation of
human thought. It is capacity and language is its operational process. Human
thinks a tool in speaking language, without language, people cannot think.
People around us are awed by the variety of several thousand languages and
dialects, expressing a multiplicity of world views, literatures and ways of life.
We look back at thoughts of our predecessors, and find we can see only as far
as language let us see. We look forward in time, we can plan only through
language.

Marianne (2001:103) states about acquisition and comprehend
difficulties, especially in speaking, namely: “For most people, the ability to
speak a language is synonymous with knowing that language since speech is
the most basic means of human communication. Nevertheless, “Speaking in a
second or foreign language has often been viewed as the most demanding of
the four skills” (Bailey and Savage, 1994:vii).

Furthermore, most of the students consider that English is like ghost.
They fell that English is difficult to learn. This problem should be solved
directly, if this country does not want to lose from the other country. Even,

English students also have difficulties in English learning. They have problem
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in English competency, especially language use. Sometimes, in the classroom,
they are like someone who can speak English. But, in outside, they cannot
speak English if they face guest or tourist from the foreign. This is one of the
problems that are faced by the students (linguistically competence students but
a communicatively competence students).

Method is very important things in success of teaching and learning.
Today, method of learning in teaching speaking is more progressive. One of
the teaching methods is Accelerated Spoken English (ASE). This method is
teaching method of speaking throughout brain storming, utterance parts, and
mechanism of listening feedback. This method is perceptional method, or
Feedback Research Method (ASE Internet). It can be gotten if the students
speak English. Furthermore, students do not only speak English, but only the
grammar is correct.

There are many factors those obstruct speaking competency in English,
that makes English speaking is difficult to be mastered. One of the factors is:
habitually using mother tongue in the teaching and learning processes.
Marrianne (2001:20) says that: “Learners who are accustomed to being taught
exclusively in their mother tongue may at first uncomfortable if the teacher
speak to them is English, expecting them not only to understand but, perhaps,
to responds.”

One of the English lecturer (speaking) in Institute for Islamic studies said

that students’ speaking belong to fair category. Then, the students’ fluency,



language use, and vocabulary are still low. So, the students’ fluency, language,
and vocabulary need improvement.

Students are not only expected to speak English, but also speak with
good grammar. This is the main problems those make students difficult to
speak in English. That’s way the good teaching method is very needed to
increase the students’ speaking ability.

This is very important for the graduation of English Department of
Tarbiyah Faculty and Teacher Training at State Institute for Islamic Studies
Imam Bonjol Padang, because they are candidate of the English teachers. As a
candidate of teacher, English students have to be able speak English fluently.
They are English teacher candidate, so they have to prepare themselves to
speak English. How come they are to be English teacher if they cannot speak
English.

Since the students are hoped to enable to express their meaning in short
oral transactional conversations and interpersonal to interact in their
community on daily life. It is necessary for the students to master speaking
skill. In addition, correction the problem when students speak with their friend
is the bad way. It is a principle of learning by doing, it will be given tolerant of
the problem has occur.

From the problem above it can be concluded that method has excess and
weakness. It is mean that, there is no perfect method. However, teacher needs
to look for the appropriate method to teach speaking. Besides, the effectively

and efficient of method that been used by lecturer, especially in English. This



is need to be pay attention to look for the development the teaching and
learning English, especially in collage. One of the faculties is English
Department and Teacher Training at States Institute for Islamic Studies of
Padang.

Based on the problem above, the writer wants to improve students’
speaking by using model that has been chosen. It is Model of Borg and Gall
and using Concept Mapping for Teaching and learning Process of Speaking
Skill.

The writer chooses the model based on the Joiner and Westphal (1978)
the speaking activities must of course be structured, especially at first when
student feel quite hesitant about expressing themselves orally. So, using
concept map will help students to speak fluently, because they have made a
concept before speaking.

Review and Related Theories

In teaching speaking, teacher’s method is one of the important factors in
achieving good result. Then, other factors also come from the students, the
students need to use appropriate method when learn speaking skill. These cases
make problem in this study “teaching and learning method that used in
Speaking Class at Tarbiyah Faculty of UIN Imam Bonjol Padang.

Clearly, there is much more to effective teaching than standing in front of
the room giving information to students. And there is much that teachers need
to learn in order to do this complex job well. We outline here what teachers

need to know before they enter the classroom and what supports they need



when they first enter to ensure their development into the effective teachers

describe above (www.nore.org). Overall, before entering to the classroom

teacher has to plan what should he/she do in the classroom.

Because of it, Marrianne (2011:9) states that about teaching activity has
to make an appropriate decision about approach, method, technique, and
materials those will be used in English class. So that, there are many things
those have to pay attention, such as:

1. Assess student’ needs: Why should they be learning English? For what
purpose?

2. Examine instructions constrains: time (hours per week, days per week, week
per term); class size, materials, physical factors. Then decide what can
reasonably be taught.

3. Determine the attitudes and learning styles of individual students to the
extent that this is possible, and develop activities and material consistent
with the findings.

4. ldentify the discourse genres, speech activity, and text types that the
students need to learn so that you can incorporate them into materials and
learning activities.

5. Specify how the students’ language learning will be assessed.

In the collage, as usually the type of teaching that be used is teacher-
centered instruction technique. Lecture explains the subject to students used
example, explanation, and problem solving. This technique gives just a little

speaking opportunity to students. So, the interaction of students and lecture is
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very little. It has to be completed through review, practice, and group
discussion.

Learning is a relatively permanent change in a behavioral tendency and is
the result of reinforced practice (Kimble and Garmezy 1963:133). Similarly,
teaching, which implied in the first definition of learning, may be defined as
“showing or helping someone to learn how to do something, giving instruction,
guiding in study of something, providing with knowledge, causing to know or
understand.” (Brown:1980).

Students learn speaking by engaging in tasks because the focus is on
process rather than on product. Thus, the various tasks that students engage in
will dictate the role they will take on in the EFL classroom, in general, and
during communicative interactions in particular (Lee, &VanPatten, 2003) on
Paul C. Talley (43: 2014). This orienting role taken by the student in the EFL
classroom may be clearly defined as an application of the interaction
hypothesis (Long, 1985) on Paul C. Talley (43: 2014) which assumes language
learners as interactive participants who engage in a shared attempt to
communicate in a target language. Students in the EFL classroom are expected
to “learn-by-doing” and challenge the paradigmatic boundaries of their
previous language learning experience. Richard-Amato (1996) indicated that
EFL students who did classroom interaction are affected and often changed by
the contact and by the total social situation surrounding it. However, Richard-
Amato was quick to add, “More often than not, students play only passive or

superficial roles in the events in the classroom” (p. xii). The implication of this



last remark is that more effort needs to be expended in making the EFL student
autonomous and which teachers will have to take responsibility to make this
happen.

According to Brown (2010: 183) Speaking is a productive skill that can
be directly and empirically observed, those observations are invariable collared
by the accuracy and effectiveness of a test-takers’ listening skill, which
necessary compromises the reliability and validity of an oral production test.

Speaking is one of the four language skills that play an important role in
daily communication. By speaking, people can express their own ideas and
helps them to inform something what they think to the others. According to
Brown (1994) speaking is an interactive process of constructing meaning that
involves producing and receiving and processing information.

Harmer (2007:343) they need to be able to pronounce, conversation,
either transactional or interpersonal conversation. Many of the classroom
speaking activity which are currently in use fall at or near the communicative
and of the communication continuum. There are a number of widely used
categories of speaking activity and will start by looking at them before going
on to specific speaking. Such as: acting from a script, communications games.

Overall, speaking is one of the four language skills that belong to oral
communication. If students want to speak English fluently, speaking is one of
the skills must be mastered by the students in learning English. Because

someone will be see or assess the ability of a person's speaking he said, and



speaking may also reflect all the good skills listening, speaking, reading,
writing, structure etc.

Educational research and development (R & D) is a process used to
develop and validate educational products. The steps of this process are usually
referred to as the R & D cycle , which consists of studying research findings
pertinent to the product to be developed, developing the product based on the
finding, field testing it in the setting where it will be used eventually, and
revising it to correct the deficiencies found in the field testing stage. In indicate
that product meets its behaviorally defined objectives.

Borg and Gall model consists of ten major steps. They are as follows:
step 1 involves research and information collecting or need analysis. It includes
review of literature, classroom observations, and preparation of report of state
of the art. Step 2 and 3 consists of planning and develop preliminary form of
product. Planning includes defining skills, stating objectives determining
course sequence, and small scale feasibility testing. Develop preliminary form
of product includes preparation of instructional materials, handbooks, and
evaluating devises. Then step 4 involves preliminary field testing. It concludes
interview, questionnaire data collected and analyzed from the collage. For step
5 and 6 conduct main product revision and main field testing. Main product
revision uses quantitative data on subjects’ course as evaluation. Operational
product revision is happened in step 7, revision of product as suggested by
main field-test result. Next, for step 8 and 9 involve operational field testing

and final product revision. And the last step or step 10 involves dissemination



and implementation. It is a report on product at professional meeting and
journals.

Based on Dillard and Myers (AEC 390: 1) Concept maps are one way
to make classroom content easier for students to understand. These
educational tools are a great way to simplify information by allowing
students to visualize complex processes. They also engage student’s
creativity and higher order thinking skills. Moreover, Concept mapping is a
technique where users externalize their conceptual and propositional
knowledge of a domain in a way that can be readily understood by others
(Martinez, Yacef, Kay: 2006).

Concept mapping is a technique for visually representing the structure
of information - how concepts within a domain are interrelated. It is based
on theories of meaningful learning which stress that learning new
knowledge is dependent on what is already known (Mdller, Mihlenbrock,
Pinkwart: (2004:15).

Based on Novak “Concept maps are tools for organizing and
representing knowledge. They include concepts, usually enclosed in circles
or boxes of some type, and relationships between concepts or propositions,
indicated by a connecting line between two concepts.”

Questionnaire of validation is for instructional design expert and
teacher. Questionnaire of validation is made in order that the researcher
knows some suggestions and revisions should be made by the researcher. It

was created to gather information about validity of the product prototype.
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Besides, it can help researcher know the weakness of the product. The
questionnaire was given to the expert reviewer consisting of instructional
design expert and teacher. They assess the prototype and give suggestion to
revise the prototype. The test was under took from the questionnaire
validation of the test expert. After the test was valid based on the
questionnaire validation, the test would be given to the subjects. The type of
data this study is qualitative data and quantitative data, the data were
statistically analyzed descriptively. Qualitative data in the form of
comments and suggestions for improvement of the product matter experts
and media experts then analyzed and described in qualitative descriptive to
revise the products developed. Qualitative data was also derived from the
opinions and suggestions of the student. Then the quantitative data obtained
from the assessment scores matter experts and online media experts.
Discussion
1. Elements of Speaking, Function of Speaking, The Importance of
Speaking, Teaching Speaking at Advanced Levels
In speaking there areseveral importance components. According to Harris
(1969:81) there are five components of language that influence the speaking

ability. They are as follow:

a. Pronunciation

b. Vocabulary

c. Grammar

d. Fluency

e. Comprehension (Understanding)
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2. Teacher talk
Natural language at natural speed is a must at this level. Make sure
your students challenged by your choice of vocabulary, structures,
idioms, and another language features. But, after all, they are still
learning the language, so remember that they have not yet turned into
native speakers. The amount teacher talk should be commensurate with

the type of activity.

3. Fluency and accuracy
At this level most, if not all of your students are “fluent” in that
they have been passed beyond the breakthrough stage and are no longer
thinking about every word or structure they are producing or
comprehending. A handful or two of problems still need attention. If
errors are relatively rare, an occasional treatment from student or from

peers may be quite helpful.

4. Technique
Techniques can now tap into a full range of sociolinguistics and
pragmatics competencies. Typical of this level are activities like group
debates and argumentations, complex role play, scanning and skimming
reading material, determining and questioning author’s intent, and

writing essay and critiques.

5. Speaking goals
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At this students can focus more carefully on all the sociolinguistic
nuances of language. Pragmatic constraints are common areas needing
work as students fine-tune their production and comprehension in terms
them of register, style, the status of the intelocurator, the specific context
of a conversational exchange, turn-taking, topic nomination and
termination, topic changing, and culturally conditioned language
constraints.

Conclusion and Suggestion

The purpose of the speaking test was to assess the participants’ speaking
skill before and after the using concept maps in order to detect the effect of the
implementing them on the participants’ speaking skills. The participant were pre
and post-tested orally, and were then tape recorded by the teachers who evaluated
them after each session according to an evaluation scheme presented by the
researcher.

Based on the result that have been reached in this study; it is safe to say
that the concept maps have a positive effect on the college level students’
speaking skills. This suggestion goes along positive point of views suggesting that
concept maps are very useful and they could help students improve their speaking
abilities. To conclude, based on the findings of the study it is recommended that
EFL teachers use concepts maps in their teaching since they enhance students’

abilities in speaking skill
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